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I may not be available during the day so if no-one makes it to the phone to
respond
..PLEASE SPEAK; (don’t sigh and hang up!) and LEAVE A MESSAGE




To enable all young

people to become
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What went on at NEC on 3 December 2005

Saturday 3 December witnessed a different format
for NEC meetings. In an attempt to reduce the
costs of overnight accommodation,alternate NEC
meetings are being held on Saturday only, with
Committee time allocated during Saturday afternoon
rather than Friday evening. NEC members from
across the regions and Nations thus converged on
Birmingham for a prompt 10.30 start, by-passing the
attractions of German Markets, Christmas lights and
Gluhwein for a busy and action-packed day!

Business was conducted at a brisk rate and as
always provided evidence of the vast amount of
work carried out on behalf of the profession. Close
to everyone's heart is the issue of pay and
conditions, brought into sharp focus by recent
Government discussions. Ted Moore is to produce
an article on these issues for Teachers of the Deaf
in the near future. This will be available on the
BATOD website and will be published in a
forthcoming Magazine. BATOD has received many
requests for advice. Whilst BATOD can offer advice
on routes for support it cannot offer a definitive,
overall 'view' due to the many different situations in
which Teachers of the Deaf may be working. The
Teachernet and the Union websites are offering
advice and support which may address man

Andrea Baker

Action points from the September meeting were
then dealt with. It was noted that the new Ofsted
Framework is downloadable from the DfES website
and that the School Improvement Framework
guidelines are now more user-friendly. Alison
Weaver has been attending the CACDP Aqua
(quality of assessed courses) Committee meetings.
These are held to ensure the integrity of assessed
courses in sign language. Although attending as an
LEA representative she informs BATOD of important
developments. In October David Hartley attended
the National Committee for Professionals in
Audiology - soon to be renamed UK Federation of
Professionals in Hearing. It is intended that the
emphasis for the Federation will move from
audiology to the diagnosis and management of
hearing loss, with the Federation being involved in
driving policy and taking this to the Department for
Health and Department for Education and Skills.

There were several items of correspondence of
interest. Of great concern is the fact that the Joint
Council for Qualifications has made general
allegations of abuse by oral communicators of the
system for special arrangements for examinations.
BATOD has requested specific evidence for these
allegations but to date none has been received.




(www.tda.qgov.uk).

For more information
contact Karin Angerby,
conference coordinator on
edde@ck.spm.se
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The website will be
continually updated

Announcement

EDDE 2006

19-22 October 2006 in Orebro, Sweden

The theme of 3rd European Days of Deaf Education is

Communication and Language development in:
+Sign Language

*Read and written Language

*Spoken Language

With the main focus on:
+Communication
+Language development
+Bilingual development

The conference is aranged by:

+SHD - The Swedish Association for Educators of the Deaf and Hard of Hearing
«Bamplantorna - The Swedish Association for Children with Cochlear Implant
+DHB - The Swedish National Association of the Deaf

+FSDB - the Association of the Swedish Deafbiind

«HRF - The Swedish Association of Hard-of-Hearing People

+SDR - The Swedish National Association of the Deaf

+SPM - the National Agency for Special Schools for the Deaf and Hard-of-Hearing
and European pariners




BATOD's policy on Inclusion

BATOD was asked to contribute its views on
inclusion for the UN Disability Convention. lItis a
response to the discussion about how to ensure
universal human rights to education for disabled

pupils.

The British Association of Teachers of the Deaf
(BATOD) is the only professional body which
represents the interests of Teachers of the Deaf
(ToDs) in the United Kingdom. Such teachers work
in a range of provision; for example, homes,
nurseries, mainstream schools, units/resource
bases, special schools for the deaf (non-maintained,
independent and LEA), other special schools and as
part of cochlear implant teams. There is, therefore,
a range of opinion as to what ‘inclusive’ education
means. We believe, however, that the majority of
our members would support the view that ‘inclusion’
is not a placement or a state, but a process.

We are of the opinion that there is a huge tension
between policy, ie ‘inclusion’ and reality. Class size,
target setting, whole class teaching, and
streaming/banding make it very difficult for all
children with severe communication difficulties to

BATOD NEC, June 2005

develop his/her first language sufficiently if s/he is
the only one in a school with an extensive BSL
vocabulary and grammar. Moreover, the child will
almost always require access to the curriculum
through an intermediary and therefore not become a
fully independent learner.

For many years Teachers of the Deaf have been in
the vanguard of the integration/inclusion movement
and have continually demonstrated that many deaf
children are very capable of successfully taking their
place in mainstream education. We have made full
use of modern technology which has enabled many
more deaf children to gain access to spoken
language but up-to-the-minute hearing aids and
other equipment do not always lead to appropriate
or satisfactory communication. There is no doubt
that improved funding to specialist Services of
appropriately qualified Teachers of the Deaf would
enable essential equipment to be purchased and
maintained, as well as providing more staff to deal
with very high caseloads. In many cases, this may
lead to higher standards and improved outcomes for
some deaf students.




Inclusion: the impact of LEA support and outreach services
HMI report and BATOD response

The report reviews the role of external services in
promoting the inclusion of pupils with special
educational needs and identifies the key features of
effective provision. It focuses mainly on LEA
support services and outreach services from special
schools, but refers to other agencies where they
work alongside LEA managed provision. Examples
of good practice are included. The report confirms
that a strong commitment to inclusion, stable
funding and high quality specialist staff are crucial to
effective services.

The full report can be downloaded from the Ofsted
website www.ofsted.gov.uk search for the title
Inclusion: the impact of LEA support and outreach
services or just type 2452 into the search window.
The report contains case studies and explains points
from the Executive summary in more detail.

Funding of Services

In September 2005 BATOD responded to this HMI
report looking at specialist support services and
making recommendations for their further
development. There were many points which
BATOD felt able to support but the the Association
response made it clear that we strongly opposed the
delegation of service funds to schools. The

money for whatever they think fit. The unit then
becomes part of the LEA's strategic plan for children
with particular disabilities and not governed by
individual schools.

Planning coherent services

Although the response supported the view that
different Services and agencies should, and need to,
work together, the point was made that a decision
needs to be taken about who takes on the role of
keyworker and co-ordinates support. It is our view
that this may often be a Service teacher rather than
a SENCO.

A coherent service for deaf children would be one in
which units/resource bases are part of the LEA
Service and, in order to provide a speedy response,
staffing levels need to be sufficiently high to allow
this to happen.

We believe that there continue to be problems over
the issue of ‘inclusion’ and what is considered
‘appropriate provision’. Whilst acknowledging that
the aim of education is to enable a child to be able,
eventually, to participate as fully and as independently
as possible in society as a whole, BATOD strongly
takes the view that provision should enable a child
to develop academically and socially. ‘Mainstreaming’
is not necessarily the answer and other forms of
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Knowing me, aware of you

In an article written for the Education Journal (March
2000), Booth and Ainscow describe the Index for
Inclusion: developing learning and participation in
schools. It is their belief that inclusion should be
‘concerned with minimising all barriers to
learning and participation, whoever experiences
them and wherever they are located within the
cultures, policies and practices of a school'.
But are we achieving this and furthermore, are we
properly assessing how inclusive the environment
that we create really is?

As a somewhat 'long-in-the-tooth' teacher | feel that
this statement has figured as an important part of
my brief for the last 30 years. So, why is it only now
that inclusion has become such a driving force
within today's political agenda for education? Are
we truly concerned about the social, emotional,
physical and academic well-being of all our children,
or is there a financial agenda where the word
'inclusion' satisfactorily addresses an ideology, but
ultimately fails to meet the more complex demands
of a working reality?

What is it we want our children to learn? How much
do they want to participate? And how do we identify

Lynn Langlands Cert Ed, ToD, MEd

Here, | go back to the question of what we want our
children to learn, and there is a gross failure in this
system to offer some children what they need to
learn, if they are to meaningfully participate in their
school as well as in the wider world. Being able to
actually participate in a mainstream institution
amounts to more than merely being placed there.
Feeling an active participant must carry with it a
degree of independence and a feeling of being
valued. The curriculum thus becomes a constraint
and, when the majority of the support to enable
participation is adult led, then further barriers are
being put in place.

As a child in the late 1950s | was very aware that
there were children in the classroom who could not
do the work that was set. On reflection | accept that
even if this work had been differentiated the added
value for these children was negligible. They would
almost certainly go on to live a different lifestyle with
different values and different skills when they moved
outside of the school gate. So what was the point of
creating an environment where they would be lost
as contributors to a system that was failing them,
rather than being actively involved, following their
pathway to a happy life. These children used to go




| am a qualified Teacher of the Deaf, and for the last
28 years | have been developing skills to fully
understand hearing loss, communicate, differentiate,
augment language and understand learning styles in
deaf children. To expect any classroom teacher to
acquire such skills and knowledge from brief visits
within a predominantly acoustically inappropriate
environment and, for the short time that they may
have a deaf child in their class, is ambitious, if not
impossible. We are thus not only building barriers
for the child to overcome but also building full blown
structures, which obstruct the very people who want
to make a difference.

It is my belief that teachers are mostly aware of their
responsibilities and have a desire to improve their
knowledge and skills in the classroom. But, if
inclusion means that teachers have to juggle an
impossible number of balls in the air and give a
disproportionate level of time to a minority group,
they will almost certainly start to fail the children who
are very able or those who could improve their
learning with higher levels of teacher input. These
are the kinds of barriers that are often transparent
within the classroom, because such children are
aware of the need of others and will try to work
within the parameters of environmental demand.

It is my experience that the funds available to many
schools allow for mornings of support within a class
but afternoons drop into a sea where sinking or

for a future that enables them to maximise on their
potential, by working in an environment that allows
that to happen.

| would also argue that some of the children with
disabilities who have been placed in mainstream
schools, whilst being offered all sorts of strategies
and support mechanisms to assist their learning and
participation have not had an appropriate forum
where they can demonstrate their real anxieties and
concerns regarding their all-round development.

We make assumptions that this is a valuable
experience for all our children, and will make them

aware of difference, tolerance, understanding and
adaptability. But is this not a false legacy they are
taking into a world that is primarily performance
driven and shows little inclination to be inclusive?

Of course we want to raise awareness of difference
within our society, and encourage patience and
understanding in our children, but | do question
whether these concepts are being imposed upon our
children in a 'scores' based environment, rather than
from interactive, moral and ethical activities that
stimulate a non-pressured form of acceptance.

| had become disillusioned after supporting a group
of very special deaf children through the most part
of their school days. | was aware that all the
positive progress we had made, despite their
personal reservations, was about to be destroyed on
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Inclusion in NI - case studies

L Greehy, L McWhirter, J Carroll

Peripatetic service North Eastern Education and Library Board, Northern Ireland

In Northern Ireland (NI) there are currently five
Education and Library Boards. This article is based
on current practice in the North Eastern Education
and Library Board (NEELB) - headquarters in
Ballymena - which is the largest board geographically
in NI and is very rural. Consequently the children
are widely dispersed. The NEELB is committed to
inclusion and it is the EAS's (Educational Audiology
Service) policy where possible (and when required
resources can be made available to meet assessed
needs) to support deaf children in a mainstream
setting. Where the assessed needs cannot be met
in a mainstream school then the pupils are
supported in a unit (the NEELB has two units for
deaf children at secondary level - one in Ballymena
and the other, further north, in Ballymoney),
educated at the school for the deaf at Jordanstown
or in a another type of special school.

The EAS currently has six full time and one part-
time peripatetic Teachers of the Deaf. Our
communication policy is the Natural Aural Approach
(unless a parent has a very decided preference for
sign language). We aim to enable our deaf children
to develop linguistically, cognitively and emotionally
so that they can have satisfying, happy and useful
lives within their own family and the hearing world.

We have selected three profoundly deaf pupils - two
of whom are supported by peripatetic ToDs, the third
is taught in a Unit - to demonstrate our approach to
inclusion.

Pupil A is a hearing-aid user (late diagnosis). Pupil
B is a cochlear implant user. They attend their local
secondary and grammar schools respectively. They
both receive fifteen hours Classroom Assistant (CA)
support plus four hours ToD support (shared
between two teachers). Pupil A makes full use of a
Microlink FM system. At the beginning of each term
ToDs, SENCO, CA and, where possible, parents
meet to discuss IEP and subject areas where most
support is required. How this works in practice is
that pupils A and B may be in class on their own,
may be supported by a CA in class, or working out
of class on a one to one basis with CA or ToD. Pupil
A has just completed GCSEs (AQA and CCEA
examination boards). She achieved three grade Bs
in Art, French and Music, Grade C in Maths. Grade
D in Science and Grade E in English. This year she
is to continue improving English and Science and to
begin studying ICT and RE for GCSEs next year as
well as attempting some 'AS' level Art on a trial
basis. A has always taken an active part in school
drama and music, often appearing on stage in a




(SO) programme and has just returned from the
Czech Republic with a bronze medal in sprint and a
silver in relay . The inclusion of this child in the SO
programme led to a massive rise in her self esteem
and independent thinking. Her interpersonal skills
have risen dramatically due to meeting athletes,
coaches, organising personnel and fellow
competitors as well as international travel. All of
which can only be beneficial to her linguistic
development and communication skills.

For inclusion to work, we recognise the importance
of good collaboration with the school, family and
outside agencies; the importance of maximising the
use of residual hearing through daily hearing-
aid/implant checks and the use of sound field
systems and radio aids together with regular audio
assessment.

'Getting It Right!’
Pauline Hughes

Chief Executive, Ewing Foundation
'Getting It Right!" is the Ewing Foundation's latest
publication on the effective use of personal FM
systems. It comprises a DVD or video, with a
comprehensive training manual and photocopiable
handouts. It is, in effect, three programmes in one.

Examinations, reasonable adjustments
and the implementation of the DDA

Paul Simpson, Secretary, BATOD

November 2005
Present: Representatives from BATOD, BDA

(Dyslexia), DRC, NASS, NDCS, RNID,

SENSE, SKILL,
Context: The meeting had been called by the NDCS
following the announcement that the DDA will apply
to qualifications from September 2007 but certificate
indications will be withdrawn (again) after the
Summer examinations of 2006; and to discuss the
removal of oral communicators. All bodies
represented had found JCQ and QCA reluctant and
slow to answer letters and when letters were
answered they revealed a lack of understanding of
subject.

Main concerns and points made

U Effects of withdrawal of certificate indications on
BSL-using English deaf students, and those
studying music and MFL; the use of readers
with VI students
The removal of oral communicators affecting
deaf students and those with dyslexia
It was agreed that it would be desirable if all
examination criteria were written so as not to
exclude disabled students but the QCA are very
slow in the revision process
JCQ seem to be interpreting the DDA in a very
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The Starkey Better Hearing Initiative -
Assisting children to wear their hearing aid with pride

A hearing problem can have a very significant effect
on a child's educational development and language
skills. Sometimes it is not possible to medically treat
the cause of the hearing loss and the solution to
better hearing comes with the fitting of appropriate
hearing aids.

A key element of the hearing aid fitting is the custom
made ear mould that couples the hearing aid to the
ear.

It is not uncommon for children with permanent
hearing loss to be a little self conscious,
embarrassed or think they may be teased about
wearing their hearing aids, especially with their peer

group.

The Starkey Better Hearing Initiative (BHI), since its
launch in 2000 with Manchester United Football
Team, has been given permission to use all the
Premiership Football Teams' Crests, Rugby Union
and League Crests, as well as National Rugby and
Football Teams' Logos from England, Scotland,
Wales and Ireland. In 2003 Starkey were kindly
given permission from Mrs Roger Hargreaves to use
the Mr. Men and Little Miss characters, and more
recently during 2004 received permission in an
agreement with BBC Worldwide to use the
Tweenies, Teletubbies and Fimbles and a new
arrival Tracy Beaker.

Support for effective inclusion - the core work of the

Ewing Foundation
Joyce Sewell-Rutter, Education Consultant, Ewing Foundation

The Ewing Foundation is a national charity named
after Sir Alexander and Lady Ewing who were
pioneers in enabling deaf children to communicate
in a hearing world through the use of spoken
language. The Foundation was set up in 1952 and
still works today to ensure staff are supported in the
workplace to maintain effective inclusion and enable
pupils to reach their listening and learning potential
in a fast moving technological age.

It does this in a number of ways and in a wide range
of educational settings, by working with individuals,
taking part in seminars, day courses and through
discussions with schools and LA's, and by
collaborating with other organisations involved in the
education of deaf children.

Three educational consultants visit schools and
services nationwide to give support in effective use
of residual hearing, development of language and
literacy and access to curriculum thereby enhancing
the development of inclusion possibilities and
targeting the challenges.

Three experienced technicians provide support
through advice on acoustic conditions and the
listening environment, maintenance of hearing aids
and other equipment, advising on radio aid setup,
troubleshooting and providing solutions.




Inclusion facilitated by visual access to spoken English

Anne Worsfold, Executive Director, Cued Speech Association UK

We are all familiar with the problems of inclusion:
does this scenario sound familiar? A profoundly
deaf, BSL-using deaf boy aged about nine - we'll call
him B - is placed in a mainstream class with a CSW
who has level 2 BSL. The class teacher uses
spoken English; the CSW translates (partially,
because of the gaps in her vocabulary) into BSL;
and then B is required to produce work in written
English. English is also used for most social
activities to which B only has second-language
access.

Or this scenario? A severely deaf girl of the same
age who has been brought up orally - we'll call her
G - is struggling in mainstream. She requires pre-
and post-teaching, additional help with grammar and
has limited access to whole-class teaching. G also
has problems with informal teaching situations and
social activities if there are significant amounts of
background noise.

Both of these common situations have inherent
problems but there is an alternative. Q, a
profoundly deaf boy, is a Cued Speech user and has
a Cued Speech Transliterator (CST) in mainstream
class. The teacher - of course - uses spoken
English; his CST transliterates into cued English and
he produces work in written English. The written
English and cued English match phoneme for
phoneme and Q can learn to read using phonetics in

model of spoken language, including good rhyming
skills*, which enables them to learn to read using the
same techniques as hearing children®. In addition,
case studies suggest that Cued Speech is a great
help with speech and enables deaf children familiar
with it to more easily lipread those who do not cue.

There are also practical advantages. Cued Speech
is comparatively easy to learn. CSTs can be fluent
in months rather than years and once the system
has been learnt any word can be cued, including
specialist vocabulary.

Are there any problems with using CSTs in
education? They appear to be minimal. There is of
course the issue, which is shared with visual
languages, that the deaf child is unable to access
language visually whilst simultaneously looking at a
task and the class will need to be managed
effectively so that this is minimised.

However, CSTs need adequate training. The basics
of CS can be taught in a 20-hour Foundation course
but many hours of practice are needed to become
fluent. The Cued Speech Association also offers
Intermediate and Advanced courses to build fluency
but CSTs need to be more than fast, accurate cuers.
In both America and France, where CS is much
more widely used, there is specific training for CSTs
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Inclusion beyond 16: where does the money come from?

Starting college or university raises a number of
issues for all young people, but deaf learners and
their families will have understandable concerns
about the type and level of support available to
facilitate full inclusion. This article aims to provide
information about the funding available to institutions
and individuals.

From September 2005, all phases of the SEN
Disability Act (Disability Discrimination Act Part 4)
are in force. This means that educational
establishments must not place disabled students at
a substantial disadvantage by failing to make
reasonable adjustments to their policies, procedures
and practices. They must provide auxiliary, or
additional, aids and services and make reasonable
adjustments to physical features.

Further Education Colleges

The Learning and Skills Council (LSC) is
responsible for funding post-16 provision in England.
Under two-tier arrangements for Additional Learning
Support (ALS) drawn up for 2004-5, colleges do not
have to complete ALS costs paperwork for learners
requiring support costing up to £4,500. For claims
over this amount, the LSC requires a breakdown of
the support costs. Although only around 5% of
claims are for more than £4,500, most severely or

Education Team at RNID

Disability Living Allowance is available to all
disabled people whether they are studying, working
or unemployed and can be used to pay for
communication support or for help in coping with
unfamiliar situations. If parents receive DLA for their
child, the student can claim on their own behalf
when they reach sixteen. It is not means-tested or
affected by any other income or benefits that may be
received.

Incapacity Benefit can be claimed from the age of
16, in addition to DLA, on the basis of being
incapable of work. It is not available to full-time
students under nineteen at school or college
studying for GCSEs, A Levels, GNVQ Advanced,
BTEC Nationals or their equivalent. However, it is
important for students to claim Incapacity Benefit
before they reach the age of 20 - or 25 if they have
been in full-time education or training since before
their twentieth birthday - as there are special rules
for young people. Once they are over 20 (or 25 in
some circumstances) they will only be able to claim
Incapacity Benefit if they have paid national
insurance contributions through employment.

Income Support is a means-tested benefit
designed to ensure that a person's income reaches
a basic level. If Incapacity Benefit is less than the
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The right decision?

Parents of severely and profoundly deaf children,
living in a small community in a large rural county,
are faced with a huge dilemma. Should their child
be educated out of county in a school environment
with other deaf children? Would their child's
educational needs be better met by qualified
Teachers of the Deaf, teaching in purpose-built or
adapted buildings and sympathetic to their needs?
Or should their child be educated in the local school
by teachers unfamiliar to the needs of the deaf and
in acoustically unfriendly buildings? There is no
right or wrong decision.

If they happen to live in a rural Welsh county, there
will be no thriving deaf community for a severely or
profoundly deaf child. Such children are often the
only deaf child in the village with the nearest deaf
peer living more than thirty miles away.

As a peripatetic Teacher of the Deaf | have taught
across the full age range and hearing loss. During
the last ten years, | have focused on teaching
severely and profoundly deaf pupils, of secondary
school age. Whenever possible, these pupils had
attended local primary schools within their home
catchment area. They attended a local mainstream
secondary school, were taught using an auditory/

Cheryl Phillips

The resourced Base served not only as a dedicated
teaching area for one-to-one withdrawal sessions
and a place where hearing aids and radio aids could
be checked (so important in the auditory/oral
approach), but it also became a place that the deaf
pupils could call their own. Friends were always
welcome, problems seemed to be sorted and
confidence and independence were encouraged.

Whenever possible, deaf pupils followed the normal
school timetable of their hearing peers. Ideally
worksheets were differentiated to allow the deaf
pupils to access the language independently.
Subject teachers, Teacher of the Deaf and Learning
Support Assistant worked closely together.

Usually the profoundly deaf pupils were withdrawn
from one or two subjects to allow time in the
resourced Base. Here emphasis was placed on
development of language, speech, communication
and listening skills. Parents, pupils and staff were
consulted when deciding upon the withdrawal
subjects.

Despite these withdrawal sessions, emphasis was
placed on integration and inclusion into all aspects
of school life whenever possible. The resourced




continued language, speech, communication and
listening sessions. Time was also given for private
study enabling them to keep up with the demands of
coursework. During these sessions, subject specific
language was reinforced and new concepts
explained. Occasionally social and emotional
problems were flagged up by the deaf pupils and
these could be discussed in the privacy of their
Base and on ‘familiar territory." The pupils found the
GCSE and COEA courses demanding and | firmly
believe that having their own base within the
mainstream school was helpful.

Over the last ten years the deaf pupils in each of the
three mainstream secondary schools have
successfully followed GCSE and COEA courses.
School prizes and commendations for academic
achievement and effort have been deservedly
awarded to many of these pupils.

On completion of Key Stage 4 nearly all pupils have
continued on to Further Education (FE) usually
attending local FE Colleges. Two students opted for
residential college for the deaf but have returned
after two years and completed their training locally.
The local FE College (over one hour travelling each
way) provides a similar set-up to the mainstream
secondary school. Deaf students have studied ‘A’
levels or vocational courses alongside their hearing
peers. Support Assistants were assigned to the
deaf students and ToD time was bought in. Many of

The presence of a ToD in schools helps to
highlight the educational needs of deaf pupils.
ToD ensures that hearing aids and equipment
are maintained.

There is on-site advice on amplification systems
for installation into classrooms which may be
beneficial to all pupils.

The ToD can offer assistance and advice on
differentiation.

Close liaison can be established with parents
and the ToD.

Issues arising can be dealt with swiftly.

The staff agree that they are better teachers for
having taught these pupils and for having made
adjustments to their teaching.

As with any system, there are disadvantages. These
are the key disadvantages | have encountered.
+ lack of differentiated material
curriculum not suited to the needs of deaf pupils
teachers unfamiliar with the needs of deaf pupils
pace of lessons too fast for deaf pupils to
access independently
reliance of deaf pupil on ‘support’
poor acoustics within school buildings
deaf pupils feeling isolated
no deaf adults or role models within the school.

Many of these issues can be addressed once
mainstream staff are made aware of them. With
understanding and effort from all parties involved,
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« The imp of morph and g

« The use of visual skills in learning mathematics

« The role of logic in learning mathematics
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Inclusion in Leicestershire

As Team Leader, | believe it is all the different
aspects of the support we give to children, their
families and schools that create the framework to
support inclusion. | want to give the flavour of the
work through small personal examples of what is
happening to support children as they progress
through their lives.

Gill and Eloise's mum have written about the pre-
school toddler group, support for the family and
preparation for entry into school which starts well
before the big day. Tom describes his feelings as an
‘included’ child.

Rosaleen Spencer has written about the transition
from primary to secondary - again focussing on the
preparation which is needed to ensure that inclusion
is possible throughout the next stage of challenges.

The team has developed two areas of support to
ensure that this is successful for our pupils. The
first is a training opportunity for secondary support
staff in schools, learning support assistants,
teachers and special needs co-ordinators. We have,
of course, provided training for many years but our
new programme is in addition to this, takes place at
the end of the academic year and targets a wider

Margaret Copeland
Team Leader

We developed the DVDs in 2004 to enhance our
training for Leicestershire mainstream school staff.
However, we have been approached by other
services who would like to use this in their training
and by the NDCS and the Ewing. The NDCS would
like to advertise the DVD in TALK and the Ewing
Foundation are referring to our work in their training
pack.

We wanted to allow the young people we work with
to contribute their voice to the training we provide.
The process of making the films 'Radio Daze' and
'Include Me Too' involved us listening to the
experiences of our pupils and sometimes we were
surprised by their perceptions and strength of
feelings. We are proud of the films, now that they
are finished. We are reminded that successful
inclusion has to involve teachers, including Teachers
of the Deaf, listening to what pupils have to say
about their experiences and feelings.

So back to the Youth Group. We have had a small
amount of money from Leicestershire Youth and
Community Service to develop activities for deaf
pupils in mainstream schools.

How does this come into an article about inclusion?




A parent’s responsibility...

For every parent with a child starting school it is a
time of apprehension, sending them into the world
without you. For the parents of a profoundly deaf
child with a cochlear implant this level of
apprehension was of a far greater magnitude than
we had experienced with her elder, hearing brother.
How will she cope? How will the teacher understand
her? How will she fit in?

Preparing Eloise for school began months before
entry. We sent her to a 'mainstream' playgroup
enabling her to socialise with hearing children and
for us to assess how well she could integrate in a
'mainstream’' environment. Encouraged by the
results, we were happy with the decision we made
for her to be included alongside her hearing peers.

Eloise visited school to have a look around and the
teachers visited playgroup to introduce themselves.
At home, like many parents, we repeatedly talked
about going to 'big school' and the sort of things she
could look forward to doing.

We found some simple books to share about
explaining the order the day would follow. As a
result when Eloise started school it was an exciting
adventure for her.

We are in the very early days but thankfully the
signs are very positive and the only tears seem to
be those from her mother!

The other side of the story?

At the same time as ensuring that Tom participated
with school activities, we felt that it was important
that he had an opportunity to meet with other deaf
children. With this in mind, Youth Opportunity
afternoons were organised. Children throughout the
county were invited to attend these afternoons so
that they could meet other deaf children who
enjoyed doing the same things.

Tom has taken advantage of all the Friday afternoon
activities and looks forward to meeting up with his
deaf friends. This has resulted in Tom having not
only hearing friends in school and at home but also
a group of deaf friends who he can see when an
activity is arranged and who he can now email.

How | was included in my primary school

Tom Ryan
In year 5, | was good at Maths, English and
Science. All the boys and girls in my class made
parachutes, rockets and chariots. | burnt my hand
with the glue gun when | did that!

We went to Castleton and on the way | was laughing
on the bus because everyone was telling me jokes.
Mr Smith and me and my mates walked up Mam
Tor. When you walk up it, it hurts your legs and
when you walk down it makes your legs feel funny.

When | was in year 6, | had some special mates.
We played in the playground at play time. At lunch
time | went to the munch bunch club with my mates.
We made loads of things with lego, k'nex and lego
technic.




Inclusion - the secondary stage

Rosaleen Spencer
The transition from primary school to secondary
school is a big shift in independence for all children,
but particularly so for deaf pupils. The adjustment to
a secondary curriculum, many more noisy
classrooms and corridors, more teachers with
accents and beards and the increased responsibility
for their own equipment and communication needs
can be daunting.

Teaching assistants in secondary schools are
commonly departmentally based, so the deaf pupil
may come into contact with a much larger number of
people concerned with their inclusion than before.

A focus of our work with secondary schools
supporting deaf pupils is to form links with all the
various people involved so that support is co-ordinated
and effective.

There is no perfect model of inclusion but some key
elements of practice have been identified by our
experience and discussions with Teachers of the
Deaf from other services.

The first is essential - 'to prepare the ground well'.
From the point of view of the pupils, one successful
initiative has been to offer 'transition days' bringing
together year 6 deaf pupils from across the LEA in
order to have a day of fun and activities based
around preparing for secondary school.

Preparing the school involves offering INSET, lots of
it, in order to familiarise the staff with issues of

phase of their education. Once they begin to do that
we know we are becoming 'redundant’, having done
our job, and that is a good thing.

Units and Inclusion - A High School Perspective
Di Loveday
Teacher of the Deaf, Gartree High School, Leicester
The HIU is attached to a mainstream high school,
which caters for 800 children from year 6 to year 9.
In year 10 they transfer to the Upper School, which
is on the same campus and also has a HIU. These
are the only Hearing-Impaired Units in the authority.

Traditionally the role of unit provision in the authority
has always been for those children 'failing' in a
mainstream setting. But more recently the
population of the Unit has changed. At the moment
it consists of seven profoundly deaf children. Six
are implanted and the seventh is awaiting
implantation. Their general abilities and linguistic
levels vary considerably, ranging from a year 7 child
who has had many problems before and after
implantation (including re-implantation) and has a
vocabulary age of six and a reading age of seven, to
another year seven pupil with a reading age of 14.5
and a vocabulary age of 16.5 and is on the school's
list of 'Gifted and Talented'.

'What is that child doing in a Unit?' you may well
ask. This is his answer: "l wanted to come here
because having deaf children around makes me
happy because | don't feel I'm the only deaf person
in the school. The hearing children are great and
they don't make fun of you (like they did all the time




The levels of support and withdrawal vary greatly
according to the needs of the children. The support
ranges from withdrawal for all English and
Humanities lessons because they are very
'language’ based and disapplication for MFL (about
10 lessons per week) and in-class support for about
10 lessons - up to full inclusion with a maximum of
12 lessons of support when required. Support is
given by Teachers of the Deaf and Learning Support
Assistants who are employed by the school for
named children. The unit is regarded as a
'department’ of the school and unit staff also practise
inclusion, being part of the pastoral system and
belonging to a 'Year Team'. The ToDs do not have a
Form but are included in a rota for covering registers
and Form Times to enable tutors to spend time with
individual children when necessary and to cover
absence during these times. They are also involved
with school functions, trips and fund-raising
activities. It is very valuable to build up relationships
with the Unit children's peer groups and for them to
see you as a fully functioning member of the
teaching staff. It encourages relaxed, two-way
integration and the children are as happy to go to a
ToD with their problems as they are to their Tutor or
Head of Year. However, ToDs only cover lessons in
a dire emergency and do not teach on the main
curriculum.

One of the arguments against Units has always
been that of taking the children out of their local
area and transporting them across the County.
We've found that, as usual, children get the best out
of situations. They don't lose their friends at home

From my earliest school years, they provided me
with a welcome break from the difficulties of group
situations and gave me an hour or two of one-on-
one discussions. | had someone to talk to about all
of my important events, from my first holiday when
| was five to my first boyfriend when | was
seventeen.

My Teachers of the Deaf helped me educationally,
supporting my classroom work by reading stories
with me, playing puzzles and even creating
crosswords and word searches to give to my fellow
classmates. They provided much needed
audiological assistance by making ear moulds and
carrying out regular checks on my hearing aids -
support which my parents and | would have
struggled without. My Teachers of the Deaf were
invaluable to me and there are some whom | will
never forget and intend to stay in contact with. By
having a Teacher of the Deaf, my disability became
a much easier challenge and provided me with all
the tools | need to go on and succeed in later life.

University undergraduate Sheena Parmar
Born profoundly deaf, my life as | was growing up
was slightly different from the non-deaf children. For
a start | had to wear the 'brown funny shaped thing'
behind my ears; the hearing aids and the big black
box against my waist; the radio aid and the
microphone.

In terms of my academic life, hearing loss affected
me. It was difficult to hear and be 100% sure
| heard correctly daily, such as my teacher's
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Bringing deaf children together in Northamptonshire

Anne Marie McGrath and Monica Hamill
Teachers of the Deaf - Northamptonshire County Council

Northamptonshire is a large LEA with both urban
and rural populations to cater for. The County has
thriving designated special provision for deaf pupils
in Northampton and Kettering but for families who
live further away from the towns ‘close to home’
provision is often preferred.

The peripatetic teaching service supports around
120 pupils with statements in their local schools as

well as many others at ‘school action plus’. The
needs of this population are diverse, including pupils
with additional needs and the academically able.

Of course, bringing together children who sign offers
valuable opportunities for language enrichment and
peer interaction with other sign language users,
particularly where there is a skilled Deaf adult to
support this work. This is just one aspect of what
we offer in Northamptonshire.

For pupils who have spoken English as their first
language, facilitating contacts with other hearing aid
users can help build self-esteem, self-awareness
and reduce the social isolation that many deaf
children experience in mainstream schools.

The NSPCC Personal Safety Skills Group Work
Programme

This has been an ambitious project. Feedback from
pupils and parents has been extremely positive and
this work will continue to develop and grow in the
future.

Little D's

Little D's is a parent/child group for deaf children
under the age of five and hearing pre-school
siblings. Deaf parents with deaf or hearing children
under 5 are also welcomed. The group began as an
initiative by deafconnect, a local charity, and was
based in their premises in Northampton. Since the
charity moved to new accommodation in the
summer, Little D's has relocated to the Camrose
Sure Start Centre in Northampton with another
group meeting at Avondale Infants School in
Kettering. Deafconnect continues to be central in
supporting and promoting this work but with
Newborn Hearing Screening there is now increased
multi-agency interest and involvement. Over the
next twelve months the vision is that Little D's will
evolve into a group where parents and carers can
access a range of support under one roof as well as
providing opportunities for families to meet and for
children to play and learn.

Other Opportunities
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Communicating in different situations

ATTEMPTED
YES/NO

EASY

ALITTLE DIFFICULT

MEDIUM DIFFICULTY

VERY DIFFICULT

1. Going to the Doctor’s by yourself

2. Asking for a train/ bus ticket by yourself

3. Ordering food/ drink by yourself
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AQA UNIT AWARD SCHEME CODE NO: 81565
CENTRE NAME: St John's Catholic School for the Deaf CENTRE NO: 37605
UNIT TITLE: IDENTIFYING AND BUILDING RELATIONSHIPS

CURRICULUM AREAS: KEY SKILLS: COMMUNICATION

UNIT DESCRIPTION: The student will learn about some of the different types of relationships that exist
between people, and will explore aspects of some of his/her own relationships. The student will also leam
how to modify histher spoken and non-verbal language appropriate to the relationship that he/she has with the
li . The student will learn through ¢l based spoken and written activities and role-play.

PROCEDURES FOR MAKING AND RECORDING ASSESSMENTS: Assessed by the teacher through
inspection of the student’s work (1,3,4,6), by observation (2,5,7-9), and by discussion (2,5,7,8).
All assessments recorded on an AQA Summary Sheet.

UNIT SPECIFICATION: All outcomes must be demonstrated.

OUTCOMES TO BE ACCREDITED EVIDENCE TO BE OFFERED
In fully pleting this unit the student will Teacher completed checklist (2,5,7-9)
have

Student notes or worksheets (1,3.4,6)
demonstrated the ability to

1. categorise at least twelve people in their own
life ding to the relationships that they

. o N 3
have with them, e.g. close friends, Date:
acquaintances; Outcome 1

2. categorise at least six sentences by their
appropriateness for use in different
relationships;

3. give four ples of g 1
and/or questions suitable for use in a
© ion with 2

4. work in a group to script a friendly dialogue
between acquaintances;

5. evaluate others role-playing a conversation;

shown knowledge of

6. the degrees of friendliness, i.e. from rude to
overfriendly;

7. at least two examples of how facial
expressions, tone of voice or body language
can be altered to affect how a person is
perceived by others;

8. at least two ways to close a conversation
when feeling uncomfortable;

Diagram Showing My
Relationships With Different
People

experienced
9. taking part in a group discussion to explore
the meaning of the word relationship.

Key

Write 3 people in each
category.

D
]
]
L
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‘DELTA:

Deal Education through
Listening and Talking
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Noise Source

Possible Solutions




Interference Source Possible solutions

Ensuring speakers are heard by all
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Do you have problems remembering test protocols?...

Use Fonix Press&Go™ Software

e Simple test routines

Fonix Press&Go is a Windows-based easy-to-use, intuitive computer program that
remotely controls your FP35 or FP40 hearing aid analyser. It's as easy as pressing a button
to start the automatic test routine as per current protocols. Up to 4 measurements can be

saved in each test and it also allows comparison with previous frequency response curves.

e e Less training

per—— Optional Test Wizards with detailed instructions
P T A N 2 and pictures on how to set up the analyser,

hearing aids and FM system are provided for each
measurement, making it easy to get acquainted
with the system.

* Saves time

The Auto Test feature allows you to run through
the four pre-set frequency response
measurements of a test without any intervention.
Just push the start button and relax!

Measuring hearing aids and FM performance has never been easier.

Siemens Hearing Instruments * www.siemens.co.uk/hearing

For further information
please call 01293 423700

SIEMENS
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Visual Impairment

Learning difficulties

1
1
1
Autism 7
Behaviour 2]
Cerebral Palsy 11
CHARGE a4
Cogans Syndrome 1
Treacher Collins Syndrome 1
Downs Syndrome 1
Goldenhar Syndrome 1
Saethre Chotzen Syndrome 2
Geographical locations
@ South
@ Midlands
O North

80 -
70 -
60 -
50
40
30
20
10 -

Complex in Mainstream
mainstream

Special
School
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water resistant

Nucleus* '.
free Om : one total hearing solution

A water resistant speech processor that can withstand excessive perspiration, humidity, or water splashes, is just one
of the innovations of Nucleus® Freedom™, the revolutionary new cochlear implant system from Cochlear™. For more

information contact your nearest Cochlear office or visit www.cochlear.com

Cochlear Ltd &1 2 9418 6555 Cochlear Americas | 303 790 9010
Cochlear AG 4| 61 205 (MD4  Cochlear Europe Ltd 44 20 BATS 4500
Mihon Cochlear Co Ltd 81 338170241 Cochlear GmbH 49 5| | 542 770
Cochlear (HK) Ltd 852 2530 5771 Cochlear France 33 534 638585
Cochicar Benelux NV 32 |5 36 28 77 Cochlear ltalia SRL 3% 05| 343578
* Thie Mucieus Freedom speech processor |s water resistant to level IP44 of the International Standard [EC&0629

The Freedan speech pracessor must nat be immersed in water, Nudeus & & regstered trademark of Cochlear Limited, hI ™
Cothlear, the ellptical logo, and Freedom are trademarks of Cochiear Limited. Hear now. And always OC ear
21 213F (551 JLiLos
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Count me in....

Patricia Gibbons

Advisory teacher for Deafblind/MSI children, Inclusion Service for VI, Manchester

This article is credited to Patricia Gibbons (Advisory
teacher for Deafblind/MSI children, Inclusion Service
for VI, Manchester) - supported by Kerry Taylor,
Lynn Garritty, Sue Meredith and the staff and
children of Broad Oak School.

Samir is nine and deafblind. He has a growth
disorder which has affected his hand-use which is
very poor because the cartilage is too soft. He has
had long-term eating and toileting problems, which
are psychological, but made worse by a severe
tummy bug, coupled with the psychological impact
of totally losing his vision at the age of four.

Samir started his school life at three in a school for
visually impaired children but, when it was closed,
he was transferred to his neighbourhood school at
his mum's request. We didn't have to sell this to the
school staff. They all knew the family and the
teachers were open-minded (if extremely nervous).

We provided deafblind awareness training and,
probably more important, reassurance that we would
be there to support and also plan and work together.
We organised training for the children, with activities
to show them some of the ways that Samir needs to
learn, for instance trying to find a way round the

themselves when Samir could work on their tasks in
class and when he needed to work individually.

The Peer Group

Samir is placed with his own age group in line with
the headteacher's policy, even though there are
some difficulties in curriculum terms. Every other
child in mainstream is grouped in year bands, and
the topics covered in any one year are prescribed by
the national curriculum. If Samir is kept with
younger children he would be likely to experience far
too much sameness - there are only so many times
that you can work on mini-beasts. He may become
complacent in the environment but lose his peer
group yearly as they move on.

We believe that Samir's social and emotional needs
will be best met with children of his own age. These
children are role models, can communicate with him,
will move through the years together with him to
cement his relationships. The curriculum would
have to be significantly adapted whatever year
group he is in, so we may as well adapt what his
age group are doing.

What do we want from Samir's inclusion
Social inclusion is a primary need for any deafblind
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iLink for NEWDOTMNS -
providing the best start in life

Every day counts

iLink is a solution that offers instant support from day
one and the ability to grow with the baby's needs.
With the flexible power processing of iLink, babies
hear clearly and consistently from the first days, and
FM benefits are always ready to access when the baby
becomes more mobile. Speech language skills can get
“on track" at an early age.

iLink knows little ears’ needs

iLink is small enough to stay in place on tiny, soft ears.
And parents can just switch to the FM setting for
extra feedback management. This opens the door to
vital, close cuddling and feedback free audibility
during the first months when babies spend many
hours lying down. The simple operation of iLink is
welcomed by parents, who have many other difficult
challenges to face.

For more information about Phonak products
visit our website: www.phonak.co.uk

Phonak UK, Cygnet Court, Lakeside Drive, Warrington WA1 1PP
Tel. 01925 623600 Fax. 01925 445775 www.phonak.co.uk

FM inside

Uniquely small, fully integrated
inside a miniature digital
hearing instrument

PHONAK

hearing systems
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Focussed One-day
Seminars in 2006

Paediatric Cochlear Implantation

Leading International Speakers
At the prestigious National College
for School Leadership
Put these dates in your diary:

21 June 2006
Educational Implications of Cochlear Implantation

19 October 2006
Parenting in the Cochlear Implant Era

2 November 2006
Cochlear Implants 2006 - The State of the Art

Registration Fee £125
per one-day conference

2
The Ear @ §
Foundation | E

www.earfoundation.org.uk
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f \ Plan a weekend in LONDON

book your theatre tickets

‘adapting the curriculum to
meet differing needs’

keynote speaker Wendy McCracken

registration form available on
www.BATOD.org.uk
link from the calendar entry

- J

Forest
Books

Specialist in Deafess and Deaf Teswes

BOOKS, VIDEOS,

CD-ROMs, Complete spoken language

DVDs about through vision

Slgn Language Do you have up-to-date information

about Cued Speech to make
Deafness & e — available to parents?
Deaf ISSU es At Wintr Free ‘Cued Speech Explained’
subtitled & BSL interpreted DVD
Learn in 20 hours:

professionals £60, parents & carers free

VISIT OUR GREAT WEB SHOPPING Cued Speech uses eight handshapes in four

positions near the mouth to clarify
the lip patterns of normal speech

For information and training contact:
Cued Speech Association UK
Tel (v&t): 01803 83 27 84

email: inffo@cuedspeech.co.uk
web: www.cuedspeech.co.uk
charity number: 279523

QA VOAAILLON

Ellwood Road, Caole
e GL16 7LE, Tel 0I5

N
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Membership fees help to provide this
Magazine and support the work carried

out on your behalf as a ToD.
If you value this provision then join
BATOD and ensure the work continues.




Return to SENDA

Access to Examinations and Assessments for Deaf
Students - What is Reasonable Adjustment in
Schools and Further Education?

This conference built upon the previous year’s event
and was an opportunity for awarding bodies and
educational institutions to develop their
understanding of assessment issues arising from the
specific needs of deaf students. It was also an
opportunity to reflect upon 25 years of hard work and
development by The Council for the Advancement of
Communication with Deaf People (CACDP).

Chris Hughes CBE opened the conference by
reminding us of CACDP's position as the fourteenth
largest awarding body out of 115 (financial turnover),
but that it is one of the most specialist. CACDP is
committed to raising the standard of communication
between deaf and hearing people.

From spring 2005 the Disability Discrimination Act
(DDA) brings qualification bodies into scope, with
the majority of qualifications covered by 2007. The
awarding bodies will have responsibility to ensure
that the needs of all candidates are assessed and
appropriate adjustments made.

These fair and reasonable adjustments are part of
building a fair and just society. The focus must now
be on equality of outcomes enabling all individuals

Elizabeth Mackinder

Each centre has a crucial role in making accurate
assessments of individual needs. Part of the
assessment involves the learner demonstrating
independently all the skills the qualification has been
designed to assess. If a learner cannot demonstrate
the skills even with access arrangements that a
qualification requires, centres should question
whether the learner should be taking that specific
course. It is important to ensure fairness for all
candidates.

An awarding body must establish what the
competent standards are that are required for a
course. These competent standards can result in
less favourable treatment for a disabled candidate if
they are justified. For example, for a shorthand test,
a candidate requiring double the time for the test
would not be supported, as speed is an essential
element of the competent standards.

The regulatory bodies are currently reviewing all 14-
19 qualifications (key stage 3 SATs and GCSEs) for
any unnecessary barriers to access. The competent
standards need to remain, even if they cause a
barrier for some students in terms of access.
Disability groups and representatives will be given
an opportunity to feed into the reviews prior to the
outcomes going forward to formal consultation.

A new publication for awarding bodies is on the




supported but the practicalities are proving to be
more problematic.

Next to speak was Miranda Pickersgill from CACDP
and lan Robinson from Deaf START, Leeds. They
launched the first draft of their publication on access
to external assessment for deaf candidates. This is
designed to supplement the guidance available from
the Federation of Awarding Bodies (FAB). It is not
exhaustive and is given as guidance only. The
publication is available on the website and will be
updated and amended as time progresses.

The purpose of the publication is to provide greater
consistency on how decisions about reasonable
adjustments are made. Four key issues were
identified.

+ Defining candidates: a centre makes a request
for a reasonable adjustment for an individual.
They must provide evidence of the assessment
of needs. The centres must provide as much
information as possible. The reasonable
adjustment requested should reflect the normal
ways of working with that candidate. It is up to
each centre head to decide which staff are
appropriate to produce the assessments.
Defining the process of adjustments: this
usually relates to the language of assessment
and response or a change to the language ie
from standard to modified. The awarding body
may provide a modified paper. A centre may
present orally what is presented on paper. All
the different processes depend on the
assessment criteria for the exam. There is a

modification is not used when the assessment is
testing a reader's skill. However in all other cases
clear language benefits all candidates.

Oral and BSL modifications may differ. Examination
boards do not have to accept alterations given by a
language modifier and a paper may have gone
through the process of modification with very little
change to the final paper. There is no guarantee
that even where a paper has been modified at
source it will be modified sufficiently for a specific
candidate.

Anyone can become a language modifier including
deaf adults. Jane reminded us that language
modification wasn't just about changing the
language but also layout, format or the inclusion of
diagrams.

With regard to endorsed certificates for the English
GCSE qualification, Jane reminded us that it is an
essential qualification opening doors to further
qualifications and employment. Without endorsed
certificates a good deaf candidate who cannot
achieve on the speaking and listening element will
never achieve an A or A* grade.

Each disability is unique and needs an individual
response. We should be recognising the skills that
candidates can prove. We need to encourage all
people with disabilities to stretch themselves and
fulfil their potential. It is ironic that the DDA is
promoting discrimination on this issue.




f\Norking with a deaf child?\
Need professional backup?

Learning Support Assistant
Teaching Assistant
Communication Support Worker
Communicator
Nursery Nurse
Special Support Assistant
Intervenor

you are welcome as an
ASSOCIATE MEMBER
Special Membership fee
£20.00

joining is easy...
membership forms can be downloaded
from the BATOD website

and follow
the Association/BATOD membership
benefits include
5 Magazine per year

&regional meetings for training and networkiny
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The Additional Support for
Learning Act (Scotland)

The Additional Support for Learning Act introduces a
new framework built around the concept of
additional support needs. The new concept will
apply to any child or young person who, for
whatever reason, requires additional support, long
term or short term, in order to overcome barriers to
learning.

A child may require additional support for a variety
of reasons. These may include those who are being
bullied, are particularly gifted, have experienced a
bereavement, or are not attending school regularly,
as well as those who have behavioural or learning
difficulties, mental health problems, or specific
disabilities such as deafness or blindness.

The legislation will have an impact wider than
education and has significant implications for
professionals working in health, social work and a
range of other agencies.

Under the Act, education authorities will have a duty
to establish procedures for identifying and meeting
the additional support needs of every child for
whose education they are responsible. They must
keep those needs under review. Other agencies will

Scottish Executive
Hearing Aid Training Days

As part of the Audiology Services Modernisation of
NHS Scotland, the Scottish Executive has funded a
one-day study day for Teachers of the Deaf. These
days have taken place at various venues around the
country.

The day was subtitled 'New Hearing Aid Technology
- What Teachers of the Deaf Need to Know'.

Firstly, we learnt about the differences between
analogue and digital aids, and how each one
functioned. We were guided through the intricacies
of peak clipping vs compression and linear vs non-
linear. We were instructed on real ear measurement
and how the size and shape of the ear canal can
have an effect on the output of the hearing aid. The
Desired Sensation Level prescription (which has
been developed for young children) was explained.

Next, we were shown the range of hearing aids
available on the NHS Scotland contract and the
differences between them. The issues around
setting the hearing aid volume and of the number of
programmes a child should have access to were
discussed. We were shown a very useful hearing
aid summary sheet, which we could use for each




Launch meeting of Training and Development Agency for Schools

Paul Simpson

The TTA has become the TDA and this was the
launch event trying to determine how the new
agency could support, in particular, schools. The
remit includes teacher training and building a new
partnership with schools to create a training
environment which develops the effectiveness of the
whole school workforce. The keynote speaker was
Ruth Kelly, Secretary of State for Education and
Skills.

Summary of the main points of the meeting

¢ Ruth Kelly itemised all the progress made in
education since 1997.
She announced new money for schools.
She spoke of reshaping the education system
and more 'personalised' learning.
She emphasised the Government's commitment
to the Every Child Matters agenda.

At question time | asked her where the 10,000+ LEA
unattached teachers fitted into the reshaping of the
system as they were crucial already in providing and
supporting personalised learning - especially for
children with low incidence SEN. She avoided the
question, mentioning a white paper soon to emerge
about the relationship between LEAs and schools.
She then went on to talk about schools getting
together to provide support for children and then
started to talk about children with behaviour

approached me later saying he had noted that she
did not respond to the question and saying that the
TDA too had not considered these teachers and
their role and that they would do so in future. He
later referred in a speech to teachers in schools and
‘those who work closely with schools’.

Recommendations/ discussion/ action points

+ Monitor the early stages of the work of the new
TDA referring back to the conversation with the
Chief Executive as necessary.

Since the meeting a website has appeared. It
contains issues raised at the launch including the
point which | raised about unattached teachers and
a response from Ralph Tabberer, the Chief
Executive of the TDA :

Issue: Attention must be paid to supporting the
mainstream as well as the defined
groups such as SEN and Gifted &
Talented children. Equally, unattached
teachers and those who work in settings
other than schools must not be forgotten.

Response: Totally agree. Keep pressing us to make
sure our data - and initiatives - cover all.
We will raise this issue with the LGA
because they will have a big interest in
ensuring that staff employed by their
constituent authorities receive high
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Four Presidents jet info Geneva

What is the collective noun for presidents?

A gabble? A preamble? A bosse? Whatever it may
be, four presidents from the UK attended the
FEAPDA Congress in Geneva. Paul Simpson,
President of FEAPDA (as well as secretary of
BATOD), Carole Torrance, President of BATOD,
Alison Weaver, President Elect of BATOD and Peter
Annear, Past President of BATOD (1997-99)
travelled together out of Luton Airport on a beautiful
October afternoon.

This was the 19th biennial congress of FEAPDA
titted ‘The Education of Deaf Children in a
Multicultural Setting’ - three days with an academic
programme of keynote speakers, member country
presentations, discussion groups and networking
opportunities alongside a great social programme.

Geneva is an appropriate city to consider
multicultural matters. It is the home of great
reformers, philanthropists and philosophers and
more recently of the Red Cross, the Human Rights
movement and the United Nations.

The congress opened in the United Nations Building
on Friday morning; an extraordinary campus and an
inspirational location for our theme. Paul Simpson
gave a tremendous welcoming speech where he
reminded us how far we had moved in our

Peter Annear, BATOD Representative to FEAPDA

Jannis Zinniker from our host country, Switzerland,
implored us to learn from history as he gave a 40-
year overview of multi cultural education in
Switzerland. This was fascinating history starting
with the Italian workers and ending with the multi-
faceted diverse community that can now be found in
Switzerland. This presentation was illustrated with
some powerful and moving images of the
experiences of immigrants in this country.

Other countries gave brief outlines of provision,
which gave compelling insights into different
attitudes, philosophies and service provision.
Sweden's key point was ‘we are all unique but more
similar than we realise.” Luxembourg, in a highly
practical presentation, focused on the best solution
for the individual's needs. Italy too, challenged us to
look below our surface assumptions and tailor
individual packages for minority groups.

Our first day's congress was over but we still had an
official reception to attend hosted by the Genevois
Minister of Education. Paul Simpson showed not
only his Presidential skills here by responding to the
Minister's welcome but he also acted impressively
as interpreter; effortlessly moving from French to
English and back to French.

The following day we convened in another congress
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he future with...

2 Pro &
EXX 5.2

ew digital hearing
id and new software
or the NHS

The features of the new PRISMA 2 Pro
e For paediatric and adult application
e Available as an open fit

e Feedback cancellation

® Improved wind noise reduction

® Multi channel adaptive directional
microphone

® A new, ergonomically improved
housing

® The latest Siemens designed and
manufactured processing chip

New CONNEXX 5.2 software features

e MimicFit — forward compatibility
from PRISMA 2 M & PRISMA 2 M+
to PRISMA 2 Pro

e Microphone muting
e Programme linking
e Fitting range, illustration and

ot technical details displayed

Vo

k‘a“l m:L_lA..

For further information please call 01293 423728

e Improved work flow

Siemens Hearing Instruments » www.siemens.co.uk/hearing
IN1ES
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Please note that items from this Magazine may not
be reproduced without the consent of BATOD and
the source must be acknowledged.
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